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ABSTRACT

Background

O

The purpose of this study was to survey the needs of Lewis and Clark

Community College's (LCCC) diversified adult basic education (ABE) clientele

and analyze the similarities and differences among urban and rural partici-

pants, male and female, 'basic and secondary levels and age groupings.

Methodology

Based on an indepth investigation of sources of information relevant

to adult basic education (ABE) studentneeds, and their assessment, a

ninety-six item questionnaire was developed. The questionnaire was

administered by Lewis and Clark Community College (LCCC) ABE instructors

during the week of March 15-19. Two-hundred and thirty-six (236)

or 76 percent of the questionnaires were returned. The data was

analyzed using the SPSS statistical package available at Southern

Illinois University at Edwardsville Computer Center.

Research Highlights

1. The sampled ABE population represents a diversity of backgrounds
in regards to educational-level, age, sex, and residence.

2. Approximately three-fourths (75.4%) of the students were at the
primary educational level.

3. Two-fifths (40.6%) of the students were betWeen the ages of
eighteen and twenty-five.

4. Over two-thirds (69.5%) of the students were female.

5. Over two-thirds (67.1%) of the students lived in an urban area
(population over 2500).

6. Over half (56.4%) of students indicated they were not employed
at that time. Approximately one-third (31.4%) said they were
unemployed and looking for a job.

7. When asked to check the main reasons they enrolled in the ABE
program, 72.5% checked "to pass the GED" and 41.5% checked "to go
on to further training and schooling."
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8. In Part I of the questionnaire students were asked to rate the
significance of their needs on forty-five items relating to nine
problem categories: psychological; interpersonal; occupational;
financial; family; health; legal; educational; and programmatic.
Out of a total of thirty-six intergroup comparisons, twelve prover.;
to be statistically sinnificant. The twelve statistically signifi-
cant differences between groUps are as follows:

(a) GED students had higher psychologically related needs
than the Pre-GED students.

(b) .GED students had higher family related needs than Pre-
GED students.

(c) GED students had higher health related needs than Pre-
GED students.

(d) GED students had higher legally related needs than
Pre-GED students.

(e) Students over thirty-six years of age had lower occupa-
tionally related needs than eighteen to twenty-five
year old students.

(f) Students over thirty-six years old had lower financially
related needs than eighteen to twenty-five year old
students.

(g) Eightetm to twenty-five year old students had higher
family related needs than students thirty-six years
and older.

(h)- Students thirty-six years old and over had higher
classroom or programmatic needs than students between
the ages of eighteen and twenty-five.

(i) Females had higher psychological needs than males.

(j) Males had lower interpersonal needs than females.

(k) Females had higher health related peeds than males.

(1) Students who lived in an urban area had higher
occupationally related needs than rural students.

9. The Educational, Occupational, and Psychological areas of need
were given top priority by all students, regardless of how these
students were descriptively categorized.

10. The total sample of students rated, the following ten items as
being of highest importance to them: (1)'planning better for
the future; (2) knowing what further schooling or training I
might do well at; (3) finding Jut what jobs I would be good at
(my strengths and weaknesses); (4) gettingsome job training;
(5) learning how to study;' (6) knowing what courses or trainin4
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are offered in this area; (7) being more self-confident; (8) know-
ing what courses are offered at Lewis and Clark Community College;
(9) feeling better about myself; (10) know what jobs are available.

11. In Part II of the questionnaire students were asked if they would
like to "receive information or talk to someone about" the forty
items which were related to eight problem areas; namely, psychological;
interpersonal; occupational; financial; family; health; legal; and
educational. Out of a total of thirty-two intergroup camparisons,
eleven proved to be statistically significant. The eleven statis-
tically significant differences between groups are as follows:

(a) Pre-GED students desired more information relating to
psychologically related problems than did GED students.

(b)' GED students requested more information pertaining to
financial problems than Pre-GED students.

(c) GED students asked for more information relating to
family problems than Pre-GED students.

(d) GED students were more interested in receiving informa-
tion pertaining to health related-problems than Pre-GED
students.

(e) Students between the ages of twenty-six and thirty-five
requested more information relating to interpersonal':
problems than eighteen to twenty-five year old students.

Students thirty-six year of age and older desired less
information relating to occupational problems than
eighteen to twenty-five year old students.

Students thirty-six years of age and older requested?less
information pertaining to financial problems than did
eighteen- to.twenty-five year old students.

( f )

(g)

(h) Twenty-six to thirty-five year old students asked for more
information relating to family problems than did students
thirty-six year olds and over.

(i) Students twenty7six to thirty-five yearb of age were
more interested in receiving information pertaining to
health related needs than students thirty-six years of
age and older.

(j) Female students requested more information pertaining to
family related problems than did male students.

(k) Students residing in a rural area (population under 2500)
expressed a greater desire for information relating to
family problems than did urban students.

8
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12. All student groups, regardless of categorization, expressed as
top priority the desire to talk to someone or receive information
about occupational, educational, and psychologically related
matters.

13. The ten most requested items which the total sample of students
requested to talk to someone about or receive information on
were: (1) finding out what I'm good at (my strengths and weak-
nesses); (2) planning for the future; (3) educational strengths
and weaknesses; (4) getting job training; (5) courses offered
at Lewis and Clark Community College; (6) courses offered in
this area; (7) what jobs are available; (8) losing/gaining
weight; (9) getting a job; (10) learning how to study.

14. In the last section, students were given an opportunity to respond
to two open-ended questions pertaining to problems they had to over-
come to attend classes and ways to improve their class. The highest
occuring response in both questions dealt with the area of child-
care and babysitting.

CONCLUDING. COMMENTS.

Although there was a large number of statistically significant

differences between groups, in most cases these differences were per-

ceived as not being large enough to be practically significant. Con-

sequently, with one or two exceptions, there appears to be no large

differences in the way in wiliCh the various groups responded to the

questionnaire items related to expressed needs. Another important

finding was the fact that all groups of students consistently per-

ceived the educational, occupational, and psychological need areas_as

being of highest priority to theM. As the purpose of this abstract

was to provide only a brief overview of the total report, the reader

is encouraged to explore the main body of this research document.



I. INTRODUCTION 4°4

The rationale for this needs assessment project stems from a survey

of the literature and reports of Adult Basic Education (ABE) programs

across the country. Both the literature and the reports indicate that

many ABE students have unmet needs. These needs vary. Some of them

find their roots in the oocupational, legal, or financial circumstances

of the individual. Still others are phySiologically, psychologically,

or socially based. Regardless of their origin, these needs, if left

unattended, will often drain away the energies and capabilities of the

ABE student. The result, will be a learning situation which is far less

than optimal for the student and in many cases may result in the student

"dropping out".

It became apparent to the ABE staff at Lewis and Clark Community

College (LCCC) that many of its students experienced learning difficulties

due to unmet needs of a non-academic origin; and that these needs could

possibly be met through supportive services. Consequently, LCCC proposed

and received a demonstration grant (Human Renewal Services--H-085) from

the Illinois Office of Education to identify the specific needs of its

ABE students, and to develop a model plan of supportive services which

would satisfy these needs. It is believed, and to a degree documented,

that the natural consequence of these efforts will be the facilitStion

of the learning task itself. This interim report documents the efforts

and findings of the first phase of the Human Renewal Service project;.,

namely, the assessment of needs of LCCC's Adult Basic Education students

which could possibly be met through supportive services.

\ 10
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Any existing system operates to satisfy basic needs. A need is said

to exist when a person realizes that certain results are not what they

should be. The development of curiosify, the onset of boredom, changes

which destroy existing satisfactions--all are causes of personal disruptioh

and indicators of the existence of needs. Many times individuals with ur-

gent needs are reticent to verbalize these dissatisfactions to the organ-

ization. This is One reason that needs assessment or needs appraisal

studies are undertaken by an organization. Another reason might be that

the organization wishes to know whether there are new thtusts a program

should take in addition to what is already being done. In still another

instance there may be a desire to determine match/mismatch between the

needs of an organization and its clientele.
C,

For programs in education, reasons for needs assessment studies may

be further specified, as follows:

1. To determine the extent of change in conditions which affect
the educational process and to incorporate new methods, new
techniques, and new ideas that take these changes into con-
sideration.

2. To determine the extent to which the expressed need (s) of
learners are being met by the program (s) preseritly being
offered, to determine whether unmet needs are those'that
the system can and should meet, anct to determine appropriate
strategies to employ should it be decided that one or more
of the unmet needs should be fulfilled by the system.

If a system is to be'sufficiently sensitive to the developing needs

of its clientele and if necessary changes in the system are to be planned

and orderly, then a logical procedure must be followed that will ensure

these kinds of results.

Unfortunately, there exists no set guide to needs assessment that

can be universally followed. Any procedure must be responsive to the

unique characteristica, of a particular organization or system. However,
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the assessment process should be carefully planned and systematically

followed, and the results analyzed and disseminated to the affected

groups. Restrictions dictated by limitations in personnel and finances
r.

should be the sole determinants of the extensiveness of an assessment

plan.

The next section of this paper contains information relative to the

esvelopment and implementation of a raeds assessment device utilized by

Lewis and Clark Community College. .Section III is devoted to the presen-

tation and analysis of data from the results of the needs assessment

questionnaire. In Section IV summary comments, are made regarding the

information given in Section III. Finally, where appropriate, samples

of material amincluded in Appendixes attached to the body of this

report.

II. RESEARCH STRATEGY

The Lewis and Clark Community College (LCCC) study was undertaken

to satisfy the following objective: "Survey the needs of a diversified

adult basic education clientele and analyze the similarities and differ-

ences among urban and rural participantS, male and female, basic and

secondary levels and age groupings." (From Human Renewal Service Pro-

ject Objectives (H-085).) This section contains a description of the

method used to obtain data relevant to the objective specified above.

The methodology, employed in this phase of the project was designed.

to facilitate an exploration and identification of the /needs of Lewis

and'Clark's Community College's Adult Basic Education (ABE) and General

Educational Development (GED) students which could be met through sup-
,

portive services. In addition, an analysis of significant differences

1ti
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and similarities in needs between the various subgroups within the total

population was undertaken. These-objectives were achieved by dividing

the project into the several phases and activities described below.

A. Back round Review and Research

In order to insure the development of a relatively valid

assessment instrument a great amount of time was spent gathering

background data and materials. An extensive review of the litera-

ture was completed to identify ABE student needs and problems as

-Well- as to-identify_possible needs assessment instruments. In

addition, a review was made of materials received in response to
_

Over one hundred letters sent to State Directors of Adult Education,

University Departments of Adult EdUcation, and organizationd associ-

ated with Adult Education requesting information relevant to this

project. Also, guidedinterViews with LCCC's eighteen ABE/GED

instructors were taped and-transcribed. And finally, a formal

questionnaire was administered to these same ABE/GEDinstructors

in an attempt to quantify their impressions of ABE/GED student

needs.

,

All of the above helped immeasurably in the construction of

both the questionnaire format and the items to be included in the

questionnaire. Bibliographic references, a sample of the letter

of request, and a sample of the instructor questionnaire with

the questionnaire results are all included in Appendix A:

B. Questionnaire Development

A questionnaire.was developed based on the information provided.

by the sources indicated above. The criteria used in constructin9

1 3
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the questionnaire were that the items be relatively valid, simple

in language, and non-threatening to the respondents. The question-

naire primarily sought to identify student needs in the nine areas

identified below:'

1. Psychologically related needs (Quest. No. 10-14, Quest. No. 55-59)

This area included those variables directly related to the
attitudes and beliefs of the individual, e.g., self con-
fidence and self esteem.

2. Interpersonal needs (Quest. No. 15-19, Quest. No. 60-64)

Included in this category were variables relating to the indi-
vidual's interaction with his/her community, e.g., utilization
of community agencies and degree of isolation from community.

3. Occupationally related needs (Quest. No. 20-24, Quest. No. 64-69)

Items in the individual's. vocational status
and aspirations., awareness of job opportunities_apd
employment 01.atus.

4. Financially related needs (Quest. No. 25-29, Quest. No. 70-74)

This category included those items related directly to money
and its management, e.g., issues regarding transportation and
credit.

5. Family related needs (Quest. No. 30-34, Quest. No. 75-79)

This category was directly reltted to the inter-familial needs
of the individual, e.g., -the areas of child-care and marital
status.

6. Health related needs (Quest. No. 35-39, Quest. No. 80-84)

This area explored the physiological needs, e.g., the status
of dental, hearing, and visual areas and matters related to
eating and drinking.

7. Legally related needs (Quest. No. 40-44, Quest. No. 85-89)

Here there was an attempt to assess the individual's-needs
which might require the use of legal services, e.g., relation-
ships with police, the courts, and landlords.

1 4
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B. Educational needs (Quest. No. 45-49, Quest. No. 90-94)

Variables in this area identify some of the individual's
educational needs which lay outside of his ABE/GED program,
e.g., being aware of further training or schooling opportuni-
ties and obtaining financial aid.

9. Programmatic needs (Quest No. 50-54)

This category included the individual's needs which may
originate in his ABE/GED instructional program, e.g., class
meeting time or place and the degree of individualized help.

To insure that the questionnaire would meet the previously

stated criteria a pilot test of the questionnaire was run using

three ABE classes at Lincoln-Venice Technical Center. As a result

of student questions and suggest'ons, modifications were made in

the questionnaire. The final questionnaire form is included in

Appendix B.

C. Questionnaire Administration

Three -hundred and ten (310) questiOnnaires were sent in

packets to all LCCC ABE/GED instructors along with instructions for

administration. The instructors administered the questionnaires to

their students on two consecutive class meeting nights; the second

night was used to solicit information from those who were absent the

first night. Instructors reported no problems in administering the

questionnaire.

Two hundred and thirty-six (236) were returned the following

week. This represented a return rate of approximately seventy-

six percent (76%).
4

III. DATA.PRESENTATION AND ANALYSIS

The data from the questionnaires were transferred to.computer cards

and the SPSS statistical package available at Southern Illinois University-
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Edwardsville's Computer Center was utilized for the data analysis. Several

analyses were made in.order that the project's objectives could be met to

the fullest possible extent. Dr. William P. Ahlbrand, Chairperson, Depart-

ment of Secondary Education, Southern Illinois University-Edwardsville,

served as a consultant in the setting up and interpretation of the statis-

tical data. For the purpose of clarity, a brief description will be given

regarding the data format. This will be followed by the tables necessary

to the data analysis.

A. apta Format. The primary emphasis in this section will be on the

types of responses made by the respondent groups: Educational Level,

Age Level, Sex, and Home Location. Also, although there were a total

of ninety-six (96) items to which responses were requested, some of

the analyses combined portions or sets of items. This was true for

the nine need categories mentioned earlier in this report. Each of

the nine categories in Part I was represented by five items; in a

number of the analyses--the five items were summed and a mean score

derived for each category. The same procedure was followed regarding

the second portion of the questionnaire (Part II) in which the res-

pondent was asked to check those items about which more information

was desired. The second procedure resulted in mean scores for eight

categories; the programmatic category present in Part I was not

included in Part II. Finally, in Part III of the questionnaire

respondents were asked to, provide their own input via two open-

ended questions. Responses for question one (Part III) were

categorized according to the nine areas of need utilized in Part I

and frequency counts were made by category within respondent groups

(Educational level; Age Level; etc.). As responses to question
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number two did not lend themselves to this type of treatment responses

were grouped into their naturally occuring categories.

B. Data Presentation. Several data tables follow; tabular information

ranges from simple descriptive statistics to inferential statistics.

Although some of the inferential statistics show statistically signi-

ficant differences between respondent groups, the reader should

remember that statistically significant differences may not be,prac-

tically significant ones. In the concluding section of the report

this issue will be addressed. Below will be found the data tables

with accompanying interpretive remarks.

Remarks concerning Table I. Because a number of cells in the first

table contain from very few to no entires, no interpretive remarks

will be made concerning group differences due to interaction effects.

However, Table I does demonstrate some significant points. There is

a wide range in diversity of the backgrounds'of LCCC's Adult Basic

Education students. It also shows that the majority of those respondl.

-ing checked the_following categories: (Pre-GED (75.4%), 18-25 Age

Level (40.6%), Female (69.5%), and Urban (67.1%)),--Wormation-regarding_

the total sample's status of employment, goals, and perceptions regarding

reasons for non-attendance and dropping out are found in Table II.

17
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Remarks concerning Table II. The data reported in Table II shows how the

total sample responded to questions number five, seven, eight, and nine.

In response to question number five, 133 (56.4%) students indicated that

they were not employed at the time the questionnaire was returned with

74 (31.4%) indicating that they were unemployed and looking for a job.

In question number seven, when asked why they enrolled in the program,

171 (72.5%) checked "to pass the GED". Ninety-eight (41.5%) indicated

"to go on to further training". In question number eight, students were

asked to check the main reasons they thought people who are able do not

come to their class. The three most frequently checked items were "child-

care problems" (98 or 41.5%), "do not know about classes" (93 or 39.4%),

and "not interested" (91 or 38.6%). When asked why would they drop out

if they were going to drop out (Question nine) the most frequently checked

item was "Family responsibilities" (75 or 31.8%). It should be noted that

questions number eight and nine required speculation on the part of the

respondent.

One of the prime objectives was to determine the needs of people

currently enrolled in Adult pasie Education Programs, thus, the next

tables portray information concerning the nine need categories ftom

Part I and the eight categories from Part II of the questionnaire. In'i

----manvinatancesj respondent group scores are presented; this allows one to

examine the data in light of the primary project objective.

19
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Remarks concerning Table III. The data in this table come from several

four-way analyses of variance (2 X 3 X 2 X 2 --Program X Age Level X

Sex X City Size); since the dependent variables were the mean scores

for the need categories, nine of these analyses were run. Of the thirty-

six (36) mean comparisons, twelve (12) statistically significant differences

between means (denoted by * or **) were found. Four were due to educational

level differences, four due to age level differences, three due to sex

differences, and one due to home location. No particular trend appeared

to emerge. Two group differences were noted in each of the following need

categories: psychological, occupational, family, and health. The largest

differences occurred between age levels, with the biggest difference in

the financial need category. Here the oldest group's mean was 2.168 while

the youngest group's mean was 2.811. The magnitude of the difference

is .643, indicating an approximate point midway between an expression of

low and medium need. The oldest group saw the financial need as not as,

important as the youngest grou0. Because of the small absolute difference

between all of these statistically significant differences, it may be

more instructive to list the need categories in oider of expressed

degree of need. Table IV presents this informatiOn.
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Remarks concerning Table IV. The ranking of the categories by mean

scores indicates substantial agreement between groups. Some differ-

ences occurred within the ranking of the top three, the middle three,

and the last three categories; however, there is a good deal of simi-

larity overall in the importance of these categories as expressed by

the mean group scores. Programmatic, Legal, and Family categories

were least important while Educational, Psychological, and Occupational

categories occupied the three most important positions. each of the

latter three categories showed a mean very close to 4.00 (high need);

this was true for each of the groups as well as the overall news for

the entire sample (see data in Table III).

In an effort to discover particular items within a need category

which may haVe contributed most to the mean score for the category, the

individual items for each-category were examined. Table V contains

this information.

2
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TABLE IV RANK ORDER OF NEED CATEGORIES BY GROUPS

GROUP

NEED
CATEGORY PRE-GED GED 18-25 26-35 36+ MALE

/

FEMALE RURAL URBAN COMPOSITE

EDUCATIONAL 1 2 3 1 1 2 2 2 2 1

PSYCHOLOGICAL 3 1 2 2 2 3 1 1 3 2

OCCUPATIONAL 2 3 1 3 3 1 3 3 1 3

INTERPERSONAL 4 4 4 4 4 4 4 4 4 4

HEALTH 5 5 6 5 5 6 5 5 6 5

FINANCE 6 6 5 6 7 5 6 7 5 6

PROGRAMMATIC 7 7 7 7 6 7 7 6 7 7

LEGAL 8 9 9 8 8 8 9 8.5 8 8

FAMILY 9 8 8 9 9 9 8 8.5 9 9

2,'
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Remarks concerning Table V. Although the averages for each item are

not consistent from group to group, there appears to be enough simi-

larity in many of the item scores across these groups to see some trends

emerge. For example, item twelve (12) is regarded as a high need for

each of the groups. The same appears to be true for item forty-six

(46), where the average score is at least 4.000 for all but two groups,

whose scores are very close to 4.000 (3.957 and 3.947).

When examining the top ten items as reflected by the total sample

(or grand)/mean, it is understandable that the items are in the Educa-

tional, Psychological, and Occupational categories, since these cate-

gories were the top ranked categories. The same is true for the bottom

ten items; all but one are in the Programmatic, Legal, and Family cate-

gories the bottom three categories. Data concerning these items are

depicted in Table VI, the items are defined in Table VII./

2 5
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Remarks concerning Table VI--the top ten_items. There is a considerable

degree of regularity between the groups when looking at the top ten items.

The largest difference between any group means is .737, found in the means

for item forty-nine (49); the smallest difference--indicating the greatest

degree of agreement--is found in the scores for item forty-six (46), where

the highest score is 3.930 and the lowest 3.587, representing a difference

of .194. The GED group scores were consistently the highest (in six of

the ten categories); however, none of the lowest scores could be attributed

to one group more than any other.

Remarks concernins Table VI--the bottom ten items. The consistency evident

in the top ten item scores is present here also. The smallest difference

is .206--for item fifty-two (52)--while the largest difference is 1.064

for item thirty-three (33). None of the groups had the majority of the

highest or lowest scores. Thus, with the exception of item 33, all of

the groups appeared to be in agreement about according the items to the

least important areas in terms of need.

Table VII contains a description of these items, including the need

category to which each belongs. No additional remarks will be made about

Table VII.
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ITEM NUMBER

TABLE VII TOP TEN AND BOTTOM TEN ITEM DESCRIPTIONS

TOP TEN ITEMS

CATEGORY ITEM DESCRIPTION

12

46

20

Psychological
Educational

Occupational

kwould like to plan better for the future.
I would like to know what further school or training

I might do well at.
I would like to find out what jobs I would be good

at (my strengths and weaknesses).
21 Occupational I would like to get some job training.
49 Educational I would like to learn how to study.
47 Educational I would like to know what courses or training are offered

in this area.
10 Psychological I would like to be more self confident.
45 Educational I would like to know what courses are offered at Lewis

and Clark Community College.
11 Psychological I would like to feel better about myself.
24 Occupational I would like to know what jobs are available.

BOTTOM TEN ITEMS

ITEM NUMBER CATEGORY ITEM DESCRIPTION

44 Legal I would like to solve my traffid ticket, police
and/or court related problems.

43 Legal I would like to solve my legal problems that came
from my divorce or separation.

35 Health I would like to solve my (husband, child) drinking
or drug problems.

52 Programmatic I would like to be in a slower or faster Adult
Education group.

40 Legal I would like to solve my landlord related problems
(getting needed repairs, evictions).

31 Family I would like to solve my personal problem that
came from my divorce or separation.

42 Legal I would like to solve my problems with bill collectors.
32 Family I would like to better cope or deal with the respon-

sibility of being a single parent.
33 Family I would like to know more about.family planning.
30 Family I would like to solve my child-care problems

(babysitting, etc.).
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The above concludes the discussion of the data related to both the

general, descriptive statistics and the inferential statistics of the

nine need categories in Part I of the questionnaire. The next portion

of this section is devoted to the presentation and discussion of the

information gathered relative to Part II of the questionnaire. Part II

asked respondents to indicate whether they would like to receive infor-

mation on or talk to someone about items taken from eight of the nine

need categories. As indicated earlier, items from the Programmatic

category were not included in Part II. Table VIII shows the average number

of items checked in each of the eight categories by the entire group as

well as each of the subgroups. The analysis format used for data reported

above was also used to analyze information concerning Part II; that is,

several four way analyses of variance were run to determine if statistically

significant differences could be found between any of the group means.

Remarks concerning Table VIII. Of the thirty-two (32) comparisons be-

tween means, eleven (11) statistically significant differences were

found. The largest difference occurred in the Occupational category,

where the oldest age group checked, on the average, 1.781 items while

the youngest age group checked, on the average, 2.785 items in the

category. The smallest statistically significant difference is in

the Family category, where the rural group checked, on the average,

.701 items and the urban group checked, on the average, .673 items

in the category. The most meaningful or practically significant dif-

ferenceis the former, since this indicates the average member in the

youngest group checked one more item than did the average in the oldest

group. This suggests that the youngest group attached more importance

to the Occupational category than the oldest group. Upon examination

31
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of the means of the total group, it is apparent that the Occupational,

Educational, and Psychological categories occupy the top positions in terms

of desiring more information.' This compares favorably with Table IV, which

indicated Educational, Psychological, and Occupational categories as those

with the highest expressed need. Table IX contains the ranking of all the

categories by each group; a composite ranking is also.given.

32



2
4

T
A
B
L
E
 
V
I
I
I

A
V
E
R
A
G
E
 
N
U
M
B
E
R
 
O
F
 
I
T
E
M
S
 
C
H
E
C
K
E
D

W
I
T
H
I
N
 
A
 
C
A
T
E
G
O
R
Y
 
B
Y
 
G
R
O
U
P

G
R
O
U
P

C
A
T
E
G
O
R
Y

G
R
A
N
D

M
E
A
N

P
R
E
-
G
E
D

G
E
D

1
8
-
2
5

2
6
-
3
5

3
6
 
+

M
A
L
E

F
E
M
A
L
E

R
U
R
A
L

U
R
B
A
N

P
S
Y
C
H
O
L
O
G
I
C
A
L

1
.
6
8
6

2
.
5
6
7

2
.
0
5
2
*

1
.
7
8
5

1
.
8
7
3

1
.
4
1
1

1
.
5
6
9

1
.
7
3
8

1
.
5
7
1

1
.
7
4
5

(
1
.
5
2
0
)
c

(
1
.
4
6
5
)

(
1
.
6
3
8
)

(
1
.
4
9
5
)

(
1
.
5
9
1
)

(
1
.
4
8
9
)

(
1
.
3
4
1
)

(
1
.
5
9
3
)

(
1
.
6
2
6
)

(
1
.
4
6
7
)

I
N
T
E
R
P
E
R
S
O
N
A
L

1
.
0
2
5

.
9
4
9
4

1
.
2
5
9

.
8
5
0

1
.
4
1
3

.
9
0
4
*

1
.
0
8
3

1
.
0
0
0

1
.
0
2
6

1
.
0
9
1

(
1
.
4
1
4
)

(
1
.
2
9
4
)

(
1
.
7
2
3
)

(
1
.
3
6
7
)

(
1
.
5
8
3
)

(
1
.
2
7
1
)

(
1
.
3
7
1
)

(
1
.
4
3
6
)

(
1
.
4
6
9
)

(
1
.
3
9
8
)

O
C
C
U
P
A
T
I
O
N
A
L

2
.
4
0
3

2
.
3
9
3

2
.
4
3
1

2
.
7
8
5

2
.
4
4
4

1
.
7
8
1
*
*

2
.
6
1
1

2
.
3
1
1

2
.
1
6
9

2
.
5
1
6

(
1
,
5
7
2
)

(
1
.
5
6
0
)

(
1
.
6
2
3
)

(
1
.
5
1
0
)

(
1
.
5
3
2
)

(
1
.
5
2
1
)

(
1
.
6
5
8
)

(
1
.
5
2
9
)

(
1
.
5
7
6
)

(
1
.
5
7
1
)

F
I
N
A
N
C
E

1
.
1
2
8

1
.
0
1
7

1
.
4
7
4
*

1
.
3
4
8

1
.
3
1
8

.
6
0
3
*
*

1
.
2
6
4

1
.
0
6
8

.
9
6
1

1
.
2
1
2

(
1
.
3
3
0

(
1
.
2
7
8
)

(
1
.
4
4
1
)

(
1
.
4
6
3
)

(
1
.
2
9
3
)

(
.
9
6
8
)

(
1
.
8
8
6
)

(
1
.
1
8
2
)

(
1
.
1
2
9
)

(
1
.
4
1
9
)

F
A
M
I
L
Y

.
6
7
7

.
5
6
2

1
.
0
3
5
*
*

.
7
7
2

.
7
9
4

.
4
1
1
*

.
4
4
4

.
7
7
9
*

.
7
0
1

.
6
7
3
*

(
1
.
0
3
2
)

(
.
8
6
3
)

(
1
.
3
8
8
)

(
1
.
0
2
8
)

(
1
.
0
3
4
)

(
.
9
5
5
)

(
.
8
8
6
)

(
1
.
0
7
7
)

(
1
.
1
2
5
)

(
.
9
9
1
)

H
E
A
L
1
4

1
.
2
5
5

1
.
1
4
6

1
.
5
9
7
*
*

1
.
2
3
9

1
.
5
4
0

.
9
5
9
*

1
.
1
3
9

1
.
3
0
7

1
.
3
6
4

1
.
2
1
2

(
1
.
2
6
5
)

(
1
.
1
5
5
)

(
1
.
5
2
2
)

(
1
.
1
9
9
)

(
1
.
4
1
2
)

(
1
.
1
6
0
)

(
1
.
1
7
9
)

(
1
.
3
0
2
)

(
1
.
2
8
7
)

(
1
.
2
6
0
)

L
E
G
A
L

.
7
2
3

.
7
0
2

.
7
9
0

.
8
0
4

.
8
4
1

.
5
0
2

.
8
3
3

.
6
7
5

.
5
8
4

.
7
9
5

(
1
.
0
8
0
)

(
1
.
0
3
9
)

(
1
.
2
0
6
)

(
1
.
0
5
1
)

(
1
.
1
9
4
)

(
.
9
5
9
)

(
1
.
1
6
3
)

(
1
.
0
4
2
)

(
.
9
3
7
)

(
1
.
1
4
6
)

E
D
U
C
A
T
I
O
N
A
L

2
.
3
5
5

2
.
3
5
0

2
.
3
6
8

2
.
2
9
7

2
.
6
8
3

2
.
1
1
0

2
.
4
8
6

2
.
2
9
6

2
.
3
2
5

2
.
3
7
4

(
1
.
7
2
5
)

(
1
.
6
3
8
)

(
1
.
9
8
8
)

(
1
.
0
7
3
)

(
1
.
8
1
2
)

(
1
.
6
2
9
)

(
1
.
7
4
4
)

(
1
.
7
1
9
)

(
1
.
6
4
2
)

(
1
.
7
6
6
)

*
p
 
=
 
<
 
.
0
5

*
*
p
 
=
 
4
.
 
.
0
1

c
j
h
e
s
e
 
a
r
e
 
s
t
a
n
d
a
r
d
 
d
e
v
i
a
t
i
o
n
s
 
f
o
r
 
t
h
e
 
m
e
a
n

s
c
o
r
e
.



25

Remarks concerning Table IX. There was a high degree of agreement

regarding the top three, the middle three, and the last two categories.

Some disagreement occurred within the rankings; however, the similarity

of the rankings in Tables IV and IX is an indication that high need

categories are also those for which additional information is requested.

This similarity might also be regarded as an internal consistency check,

verifying the items checked by respondents in Part I by examining their

responses in Part II. In keeping with the relationship between Tables

IV, V, VI, and VII, the following three tables provide more definitive

information about the results reported in Tables VIII and IX.
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Rema:ks concerning Table X. Data in this table show that, for example,

while the Occupational category received the highest number of total

selections, certain of the items in the category were the "most popular".

Item number sixty-eight (68) received far fewer selections than did the

other four items.

A glance at the other items within the remaining categories substan-
,

tiates what has been said about the Occupational category. Thus it is

important to examine the items in light of their contributions to the

overall ranking of the category. It is also necessary to look carefully

at the selection of items by particular groups of respondents. A good

example is found in the selection of item seventy (70), which belongs

in the Finance category. The percentages of the three age groups selecting

this item varies widely, ranging from thirty-one percent (31%) of the

youngest group to seventeen point five percent (17.5%) of the middle

group to nine point six percent (9.6%) of the group who are thirty-six

or more years old. Information of this type can be especially helpful to

the Human 'Renewal Services people as they attempt to meet the desires of

certain groups of adults in the program. However, in an attempt to pro-.

vide some overall information of the importance of some of these items,

the top ten and bottom ten items were selected out of Table X. They were

:chosen on the basis of the largest number of selections by the entire

sample. Table XI contains ,this information.
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Remarks concerning Table XI. Due to the between group differences in

the importance of an item, each of the lists of ten items contains a

ranking representing the individual respondent groups. In this way,

the relative saliency of an item for a particular group can be deter

mined. The procedure also allows one to determine how consistently

important an item is across groups. The composite ranking is the

average of the items' ranks across all 'groups. In some cases, there

are ties in the rankings. This occurs when two or more items have

been checked the same number of times. The bottom of Table, XI illu-

strates the discrepancy between the total group ranking and the com-

posite ranking. Because there appeared to be some large differences

between these rankings, a Spearman rank correlation coefficient was

calculated to determine the degree of relationship between the rank-

ings A correction for ties was used due to number of ties in the

rankings. The Spearman rho (correlation coefficient for ranks) for

the top ten item rankings was .8727; for the bottom ten item rankings

the calculated rho was .9052. Both of these are highly significant

statistically (p=.01), indicating a strong relationship between the

/ rankings for each set of items. However, one cannot ignore the

discrepancy that does exist across these items; it furnishes an

unique bit of information regarcing the desire of particular groups

to obtain feedback about particular items. Table X provides the necessary

data for all the items and should be utilized to obtain these bits of

information.

Table XII is included to provide descriptive information regarding

the top ten and bottom ten statements discussed above. Starred items

are those which were also present in Table VII, which contained the

top ten and bottom ten need items.
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TABLE XI TEN HIGHEST AND TEN LOWEST ITEMS AS DETERMINED
BY RESPONSES OF THE ENTIRE SAMPLE POPULATION

o

PRE-GED GED

RANKING BY INDIVIDUAL

18-25 26-35 36 +

GROUPS

MALE FEMALE

HIGHEST
ITEMS RURAL URBAN

66
57
94
67
90
91
69
,84

65
93

1

2
4

3

6

5

7

10

8

9

1

2
7

8

3.5
5

3.5
6

8

8

1

2
6

3.5
7

8

3.5
9

5-

10

1

3

6

8

3

3

6

9

10

6

1

7

3
8

4

2

9

5

10

6

1

2

'8

7

3

5

5

10

9

5

1

).0

2

3

7

4

5.5
5.5

8

9

1

5

6

7

3

2

9

4

10

8

1

2

4

4

6

7

4

10

8

9

LOWEST
ITEMS
88
89
80
85

76
77
87
63
72
78

1

3

2

4
5.5

5.5
9

8

7

10

5

2

5

1

7

8

5

8

10

3

2.5

4

1

2.5
5.5
7.5
7.5
5.5
9

10

1.5

1.5
6

4

4

7

8.5

10

8.5

4

5

3

6.5
3

9

3.,

9
t.
,

1

6.5

3
7

3

6

3

1

10

5

9

8

1

5

2,5

8

10

2.5
9

6
7

3.5
1.5

5

1.5
6,5
9

3.5
10

8

6.5

1.5
3

1.5
4

6.5
5

9

6.5
8

10

COMPOSITE

1

2

5

6.5
4

3

6.5
8

10

9

SUMMARY OF DISCREPANCIES IN RANKING

ITEM

RATING' OF

HIGHEST ITEMS
RATING OF

LOWEST ITEMS

ENTIRE GROUP COMPOSITE ITEM ENTIRE GROUP

66 1 1 88 1.5
57 2 2 89 1.5
94 3 5 80 3.5
67 4 6,5 85 3.5
90 5.5 4 76 5
91 5.5 3 77 6
69 7 6.5 87 7
84 8 8 63 8.5
65 9 10 72 8.5
93 10 9 78 10

2

3

1

4

5

6

7

10

9

8

J
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2

3

1

4

5

6

7

10
9

8



32

Remarks concerning Table XII. Since this table essentially repeats

information supplied in Table XI comments related to the above table

will be kept at a minimum. It is of some interest to note that eight

of the top ten items and seven of the bottom ten items were also present

in Table VI, which contained the top ten and bottom ten need items.

(The _ed items were described in Table VII.) These facts suggest

that not only did the overall group express a need for certain issues,

but.the group also desired more information about those issues. It

should also be pointed out that there were two high need items'not

represented in Table XII. Additional discussion concerning this table

will be given in the last section of this report.

This concludes the report of material related to Part II. The last

section of this part of the report concerns the presentation and dis-

cussion of material regarding the two open ended questions which composed

Part III of the questionnaire.
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TABLE XII TOP TEN ANDTOTTOM TEN ITEM DESCRIPTIONS
(FROM PART II OF THE QUESTIONNAIRE)

TOP TEN ITEMS

ITEM NUMBER CATEGORY ITEM DESCRIPTION

*66 OCCUPATIONAL finding out what I'm good at (my strengths
and weaknesses)

*57 PSYCHOLOGICAL planning for the future
*94 EDUCATIONAL educational strengths and weaknesses
*167 OCCUPATIONAL getting job training
*90 EDUCATIONAL courses offered at Lewis and Clark
*91 EDUCATIONAL courses offered in this area
A69 OCCUPATIONAL what jobs are available
84 HEALTH losing/gaining weight
65 OCCUPATIONAL getting a job
*93 EDUCATIONAL learning how to study

BOTTSM TEN ITEMS

ITEM NUMBER CATEGORY ITEM DESCRIPTION

*88 LEGAL legal divorce problems
*89 LEGAL traffic ticket, police, and court problems
80 HEALTH drinking and drug problems

*85 LEGAL landlord relations
*76 FAMILY divorce and/or separation
*77 FAMILY problems of being a single parent
*87 LEGAL dealing with bill collectors
63 INTERPERSONAL being afraid of using social agencies
72 FINANCE credit problems (loans, credit cards)

*78 FAMILY family planning

*Items which were present also in Table VI.

4
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Remarks concerning Table XIII. This table represents responses to the

open-ended question number one, Part III--"What are some of the major

problems that you have or had, to overcome in order for you to attend

this class?". Responses were categorized according to the nine need

areas utilized in Part I and frequency counts were made by category

within respondent groups. As an examination of the individual responses

provided in Appendix B shows, the categories presented in the table are

heavily influenced by a single item in many of the categories. For

example, responses categorized .rider "Family" were predominately related

to babysitting and child-care problems; the "Financial" category was

totally represented by problems having to do with transportation; and the

"Psychological/Interpersonal" category was dominated with concerns

relating to a lack of self-confidence. It is interesting to note that

the second highest rated egory "Psychology/Interpersonal" (35 responses)

supports the findings of Parts I and II (Tables IV and IX) of the question-

naire which also showed the Psychological area of need to be of relatively.

high importance. A point which dictates further exploration is the fact

that although "Family" problems (predominately babysitting) was rated

highest (44 responses), this item received a relatively low rating in

Parts I and II.
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TABLE XIII RESPONSES TO PART III, QUESTION NO. 1

PRE-GED GED 18-25 26-35 36 4. MALE FEMALE RURAL URBAN J TOTAL

TOTAL 94 41 57 44 34 39 96 51 84 135

PSYCHOLOGICAL/
INTERPERSONAL 27 8 13 13 9 12 23 9 26 35

OCCUPATIONAL 10 1 4 5 2 8 3 5 6 11

FINANCIAL 15 10 15 5 5 4 21 11 14 25

FAMILY 25 19 21 12 11 7 37 20 24 44

PHYSIOLOGICALLY 6 Q/ 3 2 1 3 3 0 6 6

PROGRAMMATIC/
EDUCATIONAL 12 3 2 7 6 5 10 5 9 15
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Remarks concerning Table XIV. This data documents the type and frequency

of response to question number two, Part III--"What do you suggest we do

to make your class better so that more people will be able to come and

stay?" The responses were not grouped according to the previously de-

fined nine areas of need since the items did not lend themselves to this

taxonomy. The categories presented represent what was perceived as the

natural areas into which the responses fell. It should be noted that

the highest rated category, Babysitting/Child-care (24 responses), is

in concurrence with the response rate to question number one, Part III,

Table XIII (highest response: Family) and question number eight,

Part I, Table II (highest response: Child-care problems). The reader

is strongly suggested to examine the list of responses to both open-

ended questions provided in Appendix B.
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TABLE XIV RESPONSES TO PART III, QUESTION NO. 2

CATEGORY

BABYSITTING/CHILD-CARE

CLASSROOM PRACTICES

RECRUITMENT

TEACHER AID

COUNSELING SERVICES

TRANSPORTATION

CLASS SCHEDULING

OTHER

4 6'

TOTAL SAMPLE RESPONSES

24

23

17

14

12

12

10

5
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IV. CONCLUDING REMARKS

This final section is devoted to a summarization of the data and

accompanying remarks (contained in the previous pages) and recommendatory

statements concerning the development and administration of the needs

assessment questionnaire. References will be made to some of the tables

and related comments contained above as well as to the questionnaire as

presented in Appendix B.

Tde primary intent of this report was to satisfy the objective spec-

ified in the proposal: to survey the needs of a diversified adult basic

education clientele and analyze the similarities and differences among

urban and rural participants, male and female, basic and secondary levels,

and age groupings. Although the questionnaire return rate of seventy-six

percent (76%) was less than optimal, the return sample of two hundred

thirty-six (236) did allow for some reasonable data analysis techniques.

However, caution must be used in the degree to which the summaries are

generalized. For example, there were disproportionate percentages of

respondents in at least three of the group memberships: Educational

Level (75.4% PRE-GED, 24.6% GED), Sex (30.5% Male, 69.5% Female), and

Location (32.9% Rural, 67.1% Urban). If the typical ABE student

enrollment is in fact as disproportionate in the above areas as these

data indicate, then of course the concern about generaliability no longer

exists. Perhaps it would be reasonable to ascertain whether, in fact,

there exists a "typical" ABE population. One last statement needs to be

made about the distribution of returns. Table I contains the number of

respondents in each of twenty-four categories; these categories represent

differing combinations of groupings (Pre-GED, 18-25, Males, Rural Location;

Pre-GED, 18-25, Males, Urban_Location, etc.). The combinations were prc-

4 7
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sented to describe more accurately the sample; they were also part of the

four-way analyses of variance, representing interaction levels. These

interactions were not reported for two reasons: there were very few

significant interactions, and the number of cases on which the inter-

action means were based were very small.

With regard to the differences between means, Tables III and VIII

showed that about one-third of the means were statistically significantly'

different from one another. However, the magnitude of the differences

were not generally perceived as large enough to be practically significant.

For example, the largest difference of the twelve statistically signifi-

cant findings in Table III was 0.643, where mean scores could range from

5.000 (indicating very high need) to 1.000 (no need). A difference

between averages of 0.643 is not considered to be very large. The excep-

tion is noted in Table VIII, in which the largest difference amounted to

1.004. Where mean scores could range from 5.000 (indicating a desire to

receive additional information about all five items in a category) to

0.000 (not wishing information about any of the five items), this difference

is considered to be practically significant. The difference occurred in

the Occupational category, which held a high priority position on the part

of all respondent groups.

The overall impact of the analyses of variance was that the average

scores for the categories in Part I and Part II were not very different

from group to group. These overall statistically and practically non-

significant findings do not mean important interpretations cannot be

made. For example, it is important to learn that the different respon-

dent groups' average scores were approximately the same from category to

category and that the respondent groups attached the same general

48
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/Significance to the categories. Educational, Occupational, and

Psychological areas occupy positions of priority for all ABE/GED

students, regardless of how these students might be descriptively

categorized. Issues related to Finance, Legal, and. Family matters

were not viewed as areas of similar importance. Tables IV and IX

contain this information.

"Exploding" the categories into the individual items allows for

a closer look at category importance/nonimportance: some items have

obviously contributed more to the average category score than other

items. Tables V and X provide this evidence. The,display of this

information also gives a clearer overall picture of the similarities

and differences of the respondent groups; Table X, in particular,

substantiates this.

An examination of the ten highest and lowest scores for items

in both Parts I and III of the questionnaire reveals great similar-

ities; respondents who felt a particular item in Part I to be important

also wanted more information about that item, as shown by the number who

checked that corresponding item in Part III. The fact that there were

two items in the top ten of Part I which were not repeated in the top

ten of Part III provides some evidence that respondents were completing

the questionnaire with some degree of care.

Finally the open-ended responses presented in the last two tables

indicate the problems that ABE students attempt to overcome while striving

for additional education. While some of the services they would like

the particular educational organization to provide (e.g'., child care)

may be beyond the resources of the organization, the responses nonethe-

less provide yet another insight into the thoughts, ideas, desires, etc.

4 9



of the ABE population. Because anyinformation about the'student pop-

ulation is helpful when a system has.little or none with which to

start, responses to such open-ended questions must be carefully examined,

albeit in light of the total number of responses and the particular

groups to which the respondents belong.

A few comments are in order in regards to the administration of

the questionnaire. It was reported in the April, 1976, version of

this interim report that 236 questionniares were returned representing

a return rate of 49 percent. This rate of return was based on a

Lewis and Clark Community College January, 1976, Adult Basic Educa-

tion enrollment figure of 482. Upon examination of Lewis and Clark

ABE instructor attendance records in June it was found that the true

enrollment figure at the time of questionnaire administration was

310. Thus the actual rate of questionnaire return was a respectable

76 percent.

The roughly two-hundred adults who were no longer in attendance

at the time of questionnaire administration ;March 15-19, 1976)

represent those individuals who had opted to "drop out" or had

already passed the G.E.D. It should be noted that the lack of

response from these two groups may have biased the results of the

questionnaire.

In conclusion, the development and utilization of this question-

naire provided a valuable experience for the staff at,LCCC who are

responsible for ABE programs. Initially, it was felt that Part I,

since it agreed so closely to Part II, need not be included as part

of a questionnaire given to ABE students. However, because of
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differences within categories it is felt that Parts I and. II of the

questionnaire should both be retained. It is questionable to run

sophisticated analyses with the data, if in fact the LCCC question-

naire sample is typical of most ABE students. A second or third

sample from another geographical area would enable the typicality

question to, be answered. At any rate, the suggested revisions to

the questionniare would include some items in Part I; Parts II and

III should remain virtually the same. For example, question numbers

eight and nine of Part I requested speculation on the part of the

respondents and should probably not be included in another question-

naire of this type.
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LEWIS co
CLARK
COMMUNITY

COLLEGE
GODFREY. ILLINOIS 62035
TELEPHONE 818 468.3411

Dear Sir:

I would like to inform you of, and ask your cooperation in, a
state-funded "Human Renewal Services" demonstration project recently
initiated at Lewis and Clark Community College. The objectives of
this project are:

1. To review the status of supportive services for Adult Basic
Education programs, particularly how exeruplary services
were developed, implemented and evaluated.

2. To survey via a questionaire the needs (psychological, health,
financial, occupational, legal, etc....) of a diversified
Adult Basic Education clientele.

3. To solicit input from agencies such as Public Aid, Children
and Family Services, Mental Health, CETA, etc. concerning
the role they could play in meeting needs in this area.

4. To develop a model plan, based on real and perceived needs
and institutional and agency capabilities, to provide a
wide variety of supportive services to Adult Basic Education
students in the program which can be adapted for use by
other programs.

As part of the first phase of the project, we are in the process
of gathering materials which *.tight facilitate the accomplishment of
objectives "1" and "2". Mure specifically, we are seeking information
(i.e., sample questionaires, related materials, contact people, etc....)
which might expedite the development of a simple, non-threatening, valid,
student needs questionaire (objective "2"). We are also attempting to
identify and obtain materials (program descriptions, references, etc....)
relevant to a review of the status of supportive services for Adult Dasic
Education students (objective "1"). Any information which you might be
able to provide will be greatly appreciated. I await your response.

Jms/dr

re y,

(1,
272 -et)

ohn M. Silvester

Coordirator of Human Renewal Services

A ,A/ A Y F 1 l.J F 1 FUT t.J F-4



(INSTRUCTOR QUESTIONNAIRE)
48 NAME

----ADULT BASIC EDUCAT1UN STUDENT NEEDS--

Introduction: The purpose of this questionnaire is to elicit your opinions as to
the needs, concerns, and problems of your ABE. students. Part I of the questionnaire
deals with specific ABE student needs. Part II deals with potential services which
could be provided to students.

PART I -- STUDENT NEEDS

Instructions: Below is a list of ARE student needs, concerns, and problems developed
from 17 LCCC ABE instructor interviews and a review of the literature. Based on your
opinions and preceptions, circle each of the student-need items as to their degree of
significance for your total ABE student population (both active and dropouts), The
rating scale which follows is to be employed.

5 = a very high degree of significance
4 = a high degree of significance
3 = a medium degree of significance
2 = a low degree of significance
1 = no degree of significance
X = have no idea of degree of significances

SOCIO-PSYCHOLOGICAL FACTORS: Needs and problems
arising from his/her attitudes, beliefs, values,
and general disposition.

(1) lack of self-confidence (ex., fear of
failure

(2) low self-esteem

(3) lack of motivation

(4) lack of self- discipline

(5) unsure of or no long-term goals

(6) fatalistic

(7) lack a realistic assessment of their
abilities

(8) excessive anxiety

(9) inability to get along with others

(10) lack of awareness of community resources
(agencies, employment and educational
opportunities)

(11) fear of, or not knowing how to deal with

social-service agencies

SIGNIFICANCE OF NEED

5 4 3 2 1

(X) (SD) (NUMBER OF RESPONSES)

4.294 .666 7 8 2 0 0 0

3.823 .708 3 8 6 q 0 0

3.176 .985 2 4 6 5 0 0

3.235 1.002 2 5 5 5 0 0

3.176 1.099 2 3 10 1 0 0

1.647 1.369 1 1 1 6 4 4

3.235 .877 2 3 9 3 0 0

2.352 1.327 0 4 4 6 0 2

1.529 .777 0 0 1 9 5 2

3.294 .570 2 2 11 2 1 0

2.647 1.134 1 2 7
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(12) alienation from community

SOCIO-ECONOMIC FACTORS: Needs and problems
arising from his/her environment and life
situation.

(13) high rates of unemployment

(14) having or setting unrealistically
high or low educational and/or
vocational goals

(15) lack of transportation

(16) substandard housing

(17) problems with credit

(18) Poor money management

(19) child-care problems

(20) lack of support from home to attend
"ABE" classes

(21) problems emanating from single-parent
families

(22) problems emanating from divorces and
separations

(23) unwanted pregnancies

(24) emotional isolation from spouse

(25) dental; visual; hearing defects

(26) excessive tiredness or fatigue

(27) obesity

(28) lack of attention to impending symptoms
of illness

(29) landlord relations (evictions, needing
repairs)

(30) difficulties arising with motor, civil,
and criminal violations

5 9

SIGNIFICANCE OF NEED

5 4 3 2 1 X
(SD) (NUMBER OF RESPONSES)

2.235 1.307 1 1 5 7 0 3

3.294 1.404 2 8 4 1 0

2.470 1.378 2 1 5 6 1 2

2.294 1.225 1 1 5 7 1 2

2.117 1.410 0 3 5 4 1 4

1.000 1.328 0 1 2 3 1 10

1.117 1.567 0 2 3 1 0 11

3,117 1.080 1 5 8 2 0 1

2.176 1.383 1 1 6 4 2 3

2.117 1.568 1 1 8 1

2.176 1.618 1 3 4 4 0

1.000 1.137 0 0 2 5 1

1.411 1.240 0 0 4 6 0 7

2.058 1.212 1 1 2 9 2 2

2.764 .732 0 2 10 4 1 0

1.823 .985 0 1 2 9 3 2

1.470 .978 0 0 2 8

1.176 1.618 0 0 4 4 0 9

1.529 1.419 0 1 5 3 1 7
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(31) lack of awareness of insurance (life,
health, burial)

PROGRAMATIC FACTORS: Needs and problems arising
from the educational rogram itself.

(32) class schedules were too rigid

(33) classes were too large to receive the
needed individualized attention

(34) misinformed about goals and purposes
of the class

(35) materials weren't adult oriented

(36) classes and materials ad not seem relevant
to their needs

(37) too tired to attend classes after a full
day of work

(38) turned off by all' the testing

(39) inappropriate class placement

SIGNIFICANCE OF NEED

5 4 3 2 1 X
(X) (SD) (NUMBER OF RESPONSES)

1.000 1.137 0 1 1 4 2

2.000 1.137 1 1 2 6 7 0

2.529 1.144 1 2 6 4 4 0

1.764 .732 0 1 0 10 6 0

1.588 .692 0 0 2 6 9 0

1.647 .762 0 0 2 8 6 1

2.882 .759 0 3 10 3 1 0

1.941 .725 0 0 3 11 2 1

1.411 .845 0 0 2 5 8 2

PART II -- SERVICE NEEDS

Instruction: Below is a list of services which community agencies and the college
might be able to provide. Based on your opinion and working on an assumption that
these services could be provided, circle the signficance of need for each of the
services. The same rating scale utilized in PART I will be employed.

INTAKE SERVICES:

(1) student interview and orientation

(2) student testing

(3) student, registration ,

INDIVIDUALIZING SERVICES:

(4) guidance-counseling: educational

(5) guidance-counseling: vocational

(6) guidance-counseling: personal 6 0

3.882 1.410 8 4 2

3.117 1.491 4 3 5

2.764 1.477 2 4 4

4.117 .902 7 6 3

4.352 .687 8 7 2

4.235 .877 '8 6 2

2 0 1

2 2

4 1 2

1 0 0

0 0 0

1 0 0
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(7) information and referral: legal, health,
family, financial, and educational-related
matters

(8) information and referral: job placement
and training

FOLLOW UP SERVICES:

(9) follow-up of dropouts

(10) follow-up on GED graduates

(11) follow-up of absences

SPECIAL SERVICES:

(12) transportation

(13) tutoring

(14) child care

61

SIGNIFICANCE OF NEED

5 4 3 2 1 X
(X) (SD) (NUMBER OF RESPONSES)

3.882 1.279 7 4 5 0 0 1

4.352 .768 9 5 3 0 0

4.235 1.002 10 2 4 1 0 0

4.176 .859 7 7 2 1 0 0

a.117 .965 8 4 4 1 0 0

3.117 1.324 5 0 5 6

3.529 1.289 . 5 5 2 4

3.529 1.289 4 6 4

1 0

1

2 0



1. (1)

2. (2)

3. (13)

4. (10)

5. (7)

6. (4)

7. (3)

8. (5)

9. (19)

10. (37)

11. (26)

12. (11)

13. (33)

14. (14)

15. (8)
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PART I -- STUDENT NLEDS

The 15 highest-rated items in rank order.

ITEM NUMBER AVERAGE

lack of self-confidence 4.294
low self-esteem 3.823
high rates of unemployment 3.294
lack of awareness of community resources (agencies, employment,
and educational opportunities) 3.294
lack a realistic assessment of their abilities 3.235
lack of self-discipline 3.235
lack of motivation 3.176
unsure of or no long-term goals 3.176
child-care problems 3.117
too tired to attend classes after a full day of work 2.882
excessive tiredness or fatigue 2.764
fear of, or not knowing how to deal with social-service agencies2.647
Classes were too large to receive the needed individualized
attention 2.529
having or setting unrealistically high or low educational and/
or vocational goals 2.470
excessive anxiety 2.352

PART II -- SERVICE NEEDS

The following 14 items_in rank order.

ITEM NUMBER AVERAGE

1. (5) guidance-counseling: vocational 4.352
2. (8) information and referral: Job placement and training 4.352
3. (6) guidance-counseling: personal 4.235
4. (9) follow up of dropouts 4.235
5. (10) follow up of G.E.D. graduates 4.176
6. (4) guidance-counseling: educational 4.117
7. (11) follow up of absences 4.117
8. (1) student interview and orientation 3.882
9. . (7) information and referral:' Legal, healh, family, financial,

and educational-related matters 3.882
10. (13) tutoring '3.529
11. (14) child care 3.529
12. (2) student testing 3.117
13. (12) transportation 3.117
14. (3) student registration a 2.764

6G)Ar
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(STUDENT QUES1IONNAIRE) PART I

INSTRUCTIONS: As you read each of the following items, please check the answer(s)
that beat fits you or write in the correct answer when requested to do so.

1. Which of the Adult Education programs are
you in?

(1) Pre-GED
(2) GED

2. Hop: old are you? (Check only one)

(1) 18-25 years
---12) 26-35 years
--73) 36 years and over

3. What is your sex? (Check only one)

(1) Male
--12)' Female

4. Where do you live? (Check only one)

(1) Rural area (Population under 2500)
--T2) Town or city (Population over 2500)

5. What is your present employment situation?
(Check only one)

(1) Full-time job
:13) Full-time job, but dm

looking forte better one
(3) Part-time job

774) Part-time job, but am
looking for a better one

(5) Unemployed and am looking
for a job

(6) Unemployed and not looking for
a job

6. If you do have a job, please list it.
(If you do not have a job, do not
answer this item.)

Name of Job

8. In your area; what do you think are the
main reasons why people who are able
arFot come to this class? (You may
check 1 to 3 reasons)

(1) Do not know about classes
--(2) Lack of transportation'

(3) Child care problems (baby-
'sitting, etc.)

(4) Family conditions (reson-
sibilities, etc.)

(5) Conflict with classtime
--(6) Health problems

(7) Not interested
18) Afraid of what others might thir
79) Others: (Please list)

9. Why'woUld you drop out of this class
if you were going to drop out?
(You may check 1 to 2 reasons)

(1) Got a job
---(2) Bored
---(3) Meeting time
14) Leaving the community
--(5) Family responsibilities
--(6) Transportation problems
(7) Child care problems
--78) Health problems (Ex: Illness)
--(9) Others: (Please list) -:-

PLEASE STOP AND WAIT FOR FURTHER
INSTRUCTIONS FROM YOUR INSTRUCTOR

7. Why did'yod enroll in the Adult Education
Program?' You may check 1 to 3 reasons)

(1) To help-find a job
12) To help get a better job or

advance in my Oresent job
(3) To pass the G.E.D. (High school

equivalency diploma)
(4) To improve my skills (Ex: to help

my children, improve my reading, math, etc.)
(5) To get self satisfactiOn

---76) Tc go on to college or vocational
school or further training

(7) To become less dependent upon.

public assistance
6 4(8) To meet friends

9



INSTRUCTIONS: Below are a series of statements about needs which many people
have at one time or another in their life. As you read each statement,
consider how important this need is far you. There are no right or wrong
answers. Rate the importance of each need for yourself by circling the
appropriate number. Use the following rating scale:

1 = of no importance to me
2 = of little or low importance to me
3 = of medium importance to me
4,= of high importance to me
5 = of very high importance to me

EXAMPLES

e. I would like to get a job.

5. Very High 4. High 3. Medium 2. Low 1. None)
(Explanation: I circled 1 (no importance) since I already

have a job. Therefore, the need to "get a job" is not
important to me.)

b. I would like to bet ar self amfident.
5. Very High (4. Hiq 3. Medium 2. Low 1. None
(Explanation: I circled 4 (high importance) since I feel

I lack confidence in myself and would like very much
to be more confident. Therefore, it is highly important
to me to "be more self confident".)

10. I would like to be more self confident.
5. Very High 4. High 3. Medium 2. Low 1. None

11. I would like to feel better about myself.
5. Very High 4. High 3. Medium 2. Low 1. None

12. I would like to plan better for the future.
5. Very High 4. High 3. Medium 2. Low 1. None

13. I would like to learn to get along better with others.
5. Very High 4. High 3. Medium 2. Low I. None

14. I would like to'have more self discipline or control.
5. Very High 4. High 3. Medium 2. Low 1. None

15. I would like to know how to deal with social agencies. (Public Aid, Employment Service,
CETA, children and family services, etc.)

1

5. Very High 4. High 3. Medium 2. Low 1. None

16. I would like to feel comfortable (not be afraid) about using social agency services.
5. Very High 4. High 3. Medium 2. Low 1. None

17. I would like to know more about what is happening in my community. (meetings, etc.)
5. Very High 4. High 3. Medium 2. Low 1. ,None

18. I would like to know what services my community can offer me. ( Fire, Legal Aid, Churches)
5. Very High 4. High 3. Medium 2. Low 1. None

19. I would like to know more about my responsibilities to my community. (taxes, voting, etc.)
5. Very High 4. High 3. Medium 2. Low 1. None

20. I would like to figd out what jobs I wou d be ood at
5. Very High 4. High 3. Medium

21. .I would like to (let some job training.
5. Very High 4. High 3. Medium 2. Low 1. None

22. I would like to get a better job.

5. Very High 4.. High 3, Medium 2. Low 1. None

2. Low
m stren ths and weaknesses)
1. None

65



55r. I would like to get a job.
5. Very High 4. High 3. Medium 2. Low 1. None

24. I would like to know what jobs are available.
5. Very High 4. High 3. Medium 2. Low 1. None

25. I would like to solve my transportation problems.
5. Very High 4. High 3. Medium 2, Low 1. None

Z6. I would like to solve' my housing problems.
5. Very High 4. High. 3. Medium 2. Low 1. None

27. I would like to solve m credit roblems. char e accounts credit cards loans etc.
5. Very High 4. 'High 3. Medium

28. I would like to handle'my (our) money better..(bank accounts, budgets, shopping, etc.)
5. Very High 4. High 3. Medium 2. Low 1. None.

29. I Would like to know more about insurance. (medical, life, health, burial)
5. Very High 4. High 3. Medium 2. Low 1. None/

30. I woWtlike to solve my child-care problems. (babysittinq, etc.)
5. Very High 4. High 3. Medium 2. Low 1. None

31. .1 would like to solve m ersonal roblems that came from m divorce or se aration.

2. Low 1. None

5. Very High 4. High 3. Medium 2. Low 1. None
32. I would like to better co .e or deal With the res onsibilities of bein a sin 1 arent.

5. Very High 4. High 3. Medium 2. Low 1. None
33. I would like to know more about family planning. (unwanted pregnancies, birth control)

5. Ve6 High 4. High 3. Medium 2. Low 1. None
34. 1 would like to solve the problems in my marriage.

5. Very High 4. High 3. Medium 2. Low 1. None
,35. I would like to solve my (husband, child) drinking or drug problems.

5. Very High 4. High 3. Medium 2. Low 1. None

36. I would like to learn how to im rove m (m famil 's) nutrition (food re aration bu in
5. Very High 4. High 3. Medium 2. Low 1. None

37. I would like to solve my dental, hearing, or visual problems.
5. Very High 4. High 3. Medium 2. Low 1. None

38. I would like to learn how to stay healthy.
5. Very High 4. High 3. Medium 2. Low 1. None

39. I would like to lose/gain, weight.
5. Very High 4. High 3. Medium 2. Low 1. None

40. I would like to solve my landlord relation problems. (getting needed repairs, evictions)
5. Very High 4. High 3. Medium 2. Low 1. None

41. I would like to learn how not to be taken or cheated.
5. Very High 4. High 3. Medium 2. Low 1. None

42. I would like to solve my problems with bill collectors.
5. Very High 4. High 3. Medium 2. Low

43. I would like to solve m le al roblems that came frOm m divorce or se aration.
5. Very High 4. High 3. Medium 2. Low 1. None

44. I would like to solve m traffic ticket elice and/or court related roblems.
5. Very High 4. High 3, Medium 2. Low

1. None

1. None
45. I would like to know what courses are offered at Lewis and Clark Community College.

5. Very High 4. High 3. Medium 2. Low 1. None

46. I would like to know what_further schooling
or training_ Iinight do _veil at.. (strengthsand weaknesses.

5. Very High 4. High 3. Medium 2. Low I. None 66
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47. [ would like to know what courses or training are offered in this areas
5. Very High, 4. High 3. MediuM 2. Low 1. None

'8. I would like to learn hoW to obtain mone for more schoolin .
5. Very High 4.:High 3. MediUm

49. I would like to learn how to study.
5. Very High 4. High 3. Medium . 2. Low 1. None

I would like to have more one-to-one hel in m Adult Education class.
5. Very High 4. High 3. Medium.. . .. 2. Low 1. None

. A 4

51. I would like to have more interesting, adu1C-oriented Adult Education books and materials.

crl.

2. Low 1. None

5. Very High 4. High 3. Medium 2. Low 1. None

52. I would like to be in a slower or faster Adult Education group.
5. Very High 4. High 3- Medium 2. Low 1. None

53. I would like to have less testing in my Adult Education class.
5. Very High 4. High 3. Medium 2. Low 1. None

54. I would like to have different Adult Education meeting time or 'meeting place.
5. Very High 4. High 3. Medium 2. Low. 1. None

PART II

INSTRUCTIONS: As part of your Adult Education program would you like to receive
information or talk to someone about: (Check as many as you want)--

55. being more self confident
56. feeling good about myself
57. planning for the future
58. getting along with others
59. having more self-discipline

or control

60. dealing with social-agencies
61. community services (Fire, legal aid)
62. what is going on in my community
63. being afraid of using social agency

services
64. my community responsibilities (taxes,

voting)

65. getting a job
66. finding out what I'm good at (my

strengths and weaknesses)
'67. getting job training
68. getting a better job
69. what jobs are available

75. child care (babysitting, etc.)

76. divorce and/or separation
77, problems of being a single parent
78, family planning
79, problems in my marriage

80. drinking and drug problems
81. better nutrition
82. dental, hearing, or visual problems
83. staying healthy
84. losing/gaining weight

85. lan lrd relations
86. how .0 void being taken
87. dealing with bill collectors
88. legal divorce problems 0
89. traffic ticket, police, and court

problems

90.
70. solving transportation problems 91.
71. my housing problems 92.
72. credit'problems (loans, credit cards) 93.
73. handling my (our) money better (bank 94.

accounts, budgeting, shopping, etc.)
74. insurance (life, health, burial, medical)

6 7

courses offered at Lewis and Clark
courses offered in this area
obtaining money for further schooling
learning how to study

my educational strengths and weaknesses

Others: Please list
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PART III

What are some of the major problems that you have, or had, to overcome inorder
for you to attend this class. (Please list below)

a.

b. b,

c.

What do yd'u suggest we do (changes in class, additional services,"etc.) to
make your class better so that more people will be able to come, and
stay. (Please list below)

a.

b.

C.

..111M01

14

68
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RESPONSES TO QUESTION, NO. ,, PART III
GROUPED BY NEED CATLGORIES

"What are some of the major problems that you have, or had to overcome in order
for you to attend this class? (Please list below)"

PSYCHOLOGICAL

QUESTIONNAIRE NUMBER RESPONSE

5 Self reliant
10 Lack of interest
12 Making myself come into class
17 Being afraid
18 Getting over nervousness
19 Only my personal pride
22 Fear of unknown
25 Taking time to come to class
27 Making up my mind to finish this course if

it took forever
28 Loss of interest
34 I had to hurry and get things done to come.

I had to make my mind up to come and
be determined to go.

36 Lack of interest. Thought I knew it all
until I found I could not get a good
job without a "GED".

Convincing myself that .[ was not too old.
That I still had ability to learn.

42 Convincihg myself I would not be out of
place (age-wise)"in the group.

43 I felt as I was too old to attend classes
and that I would feel out of place.

61 I had to get courage up to come back to
school, after 22 years.

64 I had to keep telling myself that I could
make it.

65 Make up my mind to do it.
67 The only problem I had to try and overcome

, was my lack of self confidence.
70 I have problems making myself sit down at

home and doing my studying.
73 Finding enough tine to study and that is my

only problems. I like the instructors!
85 I feel she does a very good job. My family

can enjoy my work as we compare "home-
work" after class.

85 Getting enough nerve to try again (at schooling)
103 Get ready to go back to school
107 I have too-many things that just seem to

happen when I start to go out the door.
129 Get the nerve to come to class
142 Telling people that I do not have a high

school diploma
146 Loosing the fear of being embarrassed by

family not knowing that I didn't have

6 9 a high school diploma
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QUESTIONNAIRE NUMBER RESPONSE

164

183

201

217
230

People

Being afraid if the teacher would call on
you to answer a question that I wouldn't
knot.

My shyness. By coming here that was hard
for me to do. I got the nerve.

Getting back into the hang of studying.
Being depressed over not understanding

some of the math problems. Being
depressed over not passing some of
the tests.

TOTAL RESPONSES = 33

INTERPERSONAL

QUESTIONNAIRE NUMBER RESPONSE

164

QUESTIONNAIRE NUMBER

35

57

People

TOTAL RESPONSES = 1

OCCUPATIONAL
MS

RESPONSE

To be able to get away from work on time
to be able to get here

They loose jobs because could not work
evenings a full week

81 Working overtime
91 Quite my part time job, so I can find a

better one
152 Working overtime
174 Because of my schooling. I have only the

fifth grade.
199 Working overtime
207 Looking for a job
214 Time
222 Cutting my time at work. Time cut from

working hours (3-11)
231 Find time

TOTAL RESPONSES = 11

FINANCIAL

QUESTIONNAIRE NUMBER RESPONSE

8, Transportation problems
25 Transportations problems
27 Transportation
28 Need of car
29 Transportation
31 Transportation

r-0I 1J
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QUESTIONNAIRE NUMBER RESPONSE

39

55

72
96
111

127

133
143

154
156
164
176

178
1B2

200

203
204
219

227

Transportation
Transportation. I borrow my brother's car

when I can
Transportation
Transportation
Transportation
Transportation
Transportation
Car broke down
To get a car
Transportation
Rides

Transportation
Transportation
Get the car back so my husband can go to

work on time
Transportation
Transportation
Transportation
Taking husband to work in order to have the

car to attend class
Out of transportation

TOTAL RESPONSES = 25

FAMILY

QUESTIONNAIRE NUMBER RESPONSE

1

6

25

26

27

2B

29

30

31

32

33

34

35

32
40

62 7 -1

Find a babysitter when my husband is
working

My husband thinking I am so dumb
Child care
Child care (babysitting). Getting the kids

reaey for bed. Getting my husband
letting me come to class.

Making sure of proper child care for my
family

Babysitting
Babysitting
Other women did have to drop out of the

class because they had no one to
watch their children.

Babysitting -- getting supper on the table
Babysitting
Babysitting. Family meal over and things

in order
Babysitting problems
Getting someone to watch my children.

Getting my husband to agree to let
me come.

Babysitter for my little girl
Talking my husband into letting me take

the course
Making arrangements for babysitter
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QUESTIONNAIRE NUMBER RESPONSE

63 The only problems I've had are my children
getting sick and I feel I should be
with them.

66 Feeling guilty about leaving my 5-year-old
to come to class.

70 I have child care problems, since my husband
works shift work.

71 Finding the time to come with three children.
It is hard to leave them because they cry.

72 Babysitting
75 My only problem besides tuition at time of

classes, are class nights coinciding
with babysitter night off.

78 Illness in family, Husband working and no
one to care for child.

96 Babysitting
108 It's hard for me to find tame to study since

I am at work all day and have family
responsibilities at home. My main
problem--I want to get my GED overwith
too fast.

111 Husband problems
127 Babysitting
133 Care of my child and day courses would be of

the question. I'd rather raise my own
child than have e sitter.

143 My girl friend having a baby. The baby
being sick.

147 Leaving my family alone at night
156 To find a babysitter. State aid only pays

350 an hour. Who wants to babysit for
that.

164 Money
176 Babysitters
178 Babysitting problems
182 Babysitters and to get the baby ready for

bed before I leave. Make sure supper
is on the table before I have to leave
to go to class.

185 Needing a babysitter on Tuesday. Also my
husband's business responsibilities.

203 Getting a babysitter
203 Babysitting
204 Babysitting
206 Relationship with a very special person separated
219 Getting a babysitter for small children at home
227 Finding a babysitter, my husband's health
230 Mostly getting someone to care for my children

while attend school
232 Getting my husband to let me come

TOTAL RESPONSES = 44

72
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PHYSIOLOGICALLY

QUESTIONNAIRE NUMBER RESPONSE

6 . My weight. problem
46 The main thing I've had to overcome to stay

in class, is to stAy healthy.
78 Illness in family

140 None really except sleep
142 I am working at two jobs and am very tired
170 Very bad high school attendance. To help

finding job.

TOTAL RESPONSES = 6

PROGRAMMATICADUCATIONAL

QUESTIONNAIRE NUMBER RESPONSE

9 Less talking about unnecessary Ulings we
hear to get a GED

11 Learning math and reading. Getting high s
school diploma

24 Getting off work in time for class. Missing
my son's basketball games.

32 Date of classes
53 Just to find out when the classes were being

held.
61 Also, if I could manage a full time job, a

family of four children, and still
have time to study.

79 Not wanting to be sitting in a school room.
Getting over not doing what I usually
do at this time.

117 Time
131 The fact that I work. I am tired and some-

times had to push myself to attend the
class.

142 I am working at two jobs and am very tired.
146 Being able to be home at night in order to

come
147 Getting home from my job and getting cleaned

up to come to class
181 My reading and spelling
184 Lack of information
192 Not enough advance education
229 Working day time and I'm tired and have to

run a house and it seems to be almost
too much.

TOTAL RESPONSES = 16

Ql
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BREAKDOWN OF PART III, QUESTION NO. 2,BY CATEGORIES

"What do you suggest we do (changes in class, additional services, etc.) to
make your class better so that more people will be able to come, and
stay? (Please list below)"

BABYSITTING/CHILD CARE

QUESTIONNAIRE NUMBER RESPONSE

1
24

25

26
27

28

29

30

31

32

33

34

35

36

48
56

57

75

127

133

171

200

223
224

Babysitting
Child care
Babysitters
Child care services
Child care services
Child care services
Child care services
Child care services
Child care
Child care services
Babysitting services
Child care services
Child care services
Have a babysitter for people that want

to come to school
I guess child care

Offer babysitting most people are afraid
to leave their kids alone even if
they're old enough to take care of
themselves.

Some people do need a babysitter and can't
get one

Someone could devise a babysitter service
for those who don't have a regular
babysitter

Find reasonable babysitting offers to
the people

Child care program

Because on Mondays and Wednesdays I myself
have babysitting problems due to the
fact that my relatives attend church
meetings on these nights.

Help getting sitters for the people that
have kids

Child care
Child care

TOTAL RESPONSES = 24

TEACHER AID

QUESTIONNAIRE NUMBER RESPONSE

'2

24
25

More teachers for classes and more time a
week to come to class

Teacher's aides

7 1 More teachers
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QUESTIONNAIRE NUMBER RESPONSE

26 Good capable aides to help the teacher
27 Good capable aid to assist the teacher
28 Teacher aid
29 Good teacher's aides
30 Good teacher's aides
31 Good capable aid to assist teacher
32 Help for teacher
33 Good capable aid to assist the teacher
34 Good teacher's aide
35 Good capable help to help the teacher
36 Have more teacher's aides

TOTAL RESPONSES = 14

CLASS SCHEDULING

QUESTIONNAIRE NUMBER RESPONSE

2

9

11

25

95

199

204

206

219

230

More teachers for classes and more time
a week to come to class

Stay longer

More studies and time to do it
More classes
More classes at various times during the

week

Make this available to everyone at all
times

More meeting places

Different days and times for. classes.
More of what I Can do best

I would like to have more adult classes
offered at the local high school
in the evening

Possibly have a class in the afternoon
or morning while children are at
school. Better books for study
and more books.

TOTAL RESPONSES = 10

CLASSROOM PRACTICES

QUESTIONNAIRE NUMBER RESPONSE

5 By keeping certain people quiet so we can
study better and hear what is being
heard so I can understand

10 Make enrollment easier--have more teachers
like Susie Fenceroy

20 Good teachers
61 7 r Have more time to help the class as a whole

in the problems they are having, together.
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QUESTIONNAIRE NUMBER RESPONSE

66 I have no changes in the class, our teacher
is excellent.

70 Offer more of a classroom work together
project

71 I don't think there is much more you can
do., I think it's great the way you
have got it worked out now.

73 Have a smaller class or divide into smaller
groups so it is more'personal and not
quite so formal. Get to know each
other better.

78 Program is good. It's hard to meet everyone's
needs.

81 Have classes a% Lewis and Clark and cut
down on class size

106 Nothing has to be done beside what is done
now. People will have to care for
their future before they do something
about it.

135 Make the time for each class like math and
grammar, a little longer than 4 weeks.

146 To let everyone at the beginning of the
class to take the GED test and to see
where they are weak

156 Get the ones that don't do nothing and get
them out. They are only messing it
up the ones who do want to work, but
you can't work well when they are acting
stupid and showing off.

164 Change classes
165 Not much. You have a very good program and

I wouldn't change anything.
176 1 think as far as the GED program is con-

cerned, no changes need to be made. I

only wish that the different courses
offered at our high school wouldn't
all be scheduled on the same nights
and times, so that we could take more.

202 When we do homework, show that we are going
alright by grading

217 Have a different test for people who don't
plan on going further on to school,
and who don't need algebra to raise
a kid or cook a meal

222 I feel that our class is sufficient for the
size of our community and if a person
wants to learn he will if he don't then
he won't

223 Better texts (Math, English, etc.)
229 Not cramming subjects--not enough time on

one subject or too many at one time
231 Better text

TOTAL RESPONSES = 23

78
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RECRUITMENT

QUESTIONNAIRE NUMBER RESPONSE

17 Have people who attend classes tell others
about it. Publicize more.

22 More knew about the class
36 Let more people know about this and how good

it is to you and how to better yourself
in life.

37 Advertise--let everyone know about the course.
Many people read about it in the course but

are fearful.
38 I like my class so far and hope I will like

it the further I go.
47 Talk to people who don't have a high school

degree and see if they would like to
have one. Talk to people who don't
think schooling is such a great idea.
Talk to people to see if they really
enjoyed going to school and if so, but
don't have a schooling--then tell them
about GED

53 To talk on TV and Radio so people will want
an education

55 Talk with ones who wish to further their
education, or help them to decide

65 Give out more information about the class--
when, where, how much. Let people
know that age doesn't make any difference

66 Getting the people and the information about
the classes together

75 Use more publicized information to get adults
interested. Many adults are unaware of
the educational opportunities

96 Make the classes more public. Have more
listings where and when classes are held

101 Make a movie of one of these classes and show
it, on TV as a public Service. People
don't seem to realize how much fun it is
to attend the GED classes and it reminds
you of old times and you also get mental
exercise.

115 Advertise more
140 Advertise better in this program for being

a free course
142 Emphasize the need for people to further

their education
230 Advertise that people are welcome to join

and that they would be glad to have
them come

TOTAL RESPONSES = 17

77
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COUNSELING SERVICES

QUESTIONNAIRE NUMBER RESPONSE

24 Counselor
26 Counseling services
27 Counseling services
-28 Counseling services
29 Counseling services
30 Counseling services
31 Counseling
32 Counseling services
33 Counseling service
34 Counseling services
35 Counseling services
55 Have information on educational projects,

school, etc. in the area.

TOTAL RESPONSES = 12

TRANSPORTATION

QUESTIONNAIRE NUMBER RESPONSE

48 Transportation
56 Transportation--some people either-don't know

know how to drive or don't have a car
57 Transportation for some
75 Provide a bus for transportation

127 Some kind of transportation for reasonable
cost

149 Getting transportation
152 Better transportation
178 Have transportation for people that want

to attend, but does not have a way
there or back

182 Change the night classes to a different
night. Then on Thursday closer to
home because a lot of people don't
drive. Some don't even own cars or
other transportation

203 Have a transportation system to and from
the Adult Education Center

223 Transportation
224 Transportation

TOTAL RESPONSES = 12

OTHER

QUESTIONNAIRE NUMBER RESPONSE

38

78

I like my class so far and hope I will like
it the further I go
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QUESTIONNAIRE NUMBER RESPONSE

66

130

155

203

co

As far as them staying, I think they have
to make up their own mind, whether
they really want to get the GED or not.
If they do they will stay.

I enjoy the class, but I am in a hurry to
get my GED and go on to college. I

am basically interested in self-improve-
ment. I would like to have a career and
earn enough money to care for my daughter
4nd myself. At the present, I am on ADC.

I really don't know. I want my GED, so I am
interested and I come to learn. Other
may not care enough or think they need
it. I guess it's up to the person
whether he or she wants it bad enough.

I don't think that it is right asking questions
like these and wanting answers. If some-
one needs help they would contact you or
an agency for information. If a name
had to put on this I would not have
filled it out.

TOTAL RESPONSES = 5

79


